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The main objective of the study is to evaluate the impact of individual predictors on students' 

stress and their academic, demands, non-academic demands, and the resources that are 

available to them, including emotional intelligence, personal resilience, academic workload, and 

family expectations. Furthermore, the aim is to comprehend the intricate dynamics of stress in 

the educational setting for Sustainable development Goals for Quality education and recognize 

possible interventions and support systems. The application of Structural Equation Modelling 

(SEM) for hypothesis testing is employed to investigate the correlations between the stress of the 

students, their demands and the Resources available to them.  Students with a better 

understanding of stress, those in high-stress environments, and those who are aware of the 

factors that contribute to their stress all reported lower stress levels, possibly due to increased 

knowledge and coping skills. Furthermore, strong personal resilience, emotional intelligence, 

and positive social support networks were linked to reduced stress. Higher academic workload, 

examination anxiety, and family expectations, on the other hand, were found to be associated 

with increased stress. Interestingly, the study found no significant link between mindfulness 

practices, access to mental health services, and institutional support systems. 

Keywords: Stress Indicators, Students’ Stress, SEM, Academic Demands, Social Support, 

Academic Performance, Exam Pressure 

 

1. Introduction 

In an increasingly fast-paced and demanding world, stress has become an unavoidable companion, especially for 

students navigating the complex pathways of academia. The pressure to excel academically, maintain a social life, 

and deal with personal challenges can often combine into a powerful force that jeopardizes students' mental health 

and academic success (Capaci, 2019). Despite the prevalence and impact of stress in students' lives, the mechanisms 

for coping with and potentially overcoming stress remain complex and multifaceted (Brooke, et al.,2020). This 

research paper investigates the question: Can students outrun stress? To address this question, we intend to 

investigate the complex interplay of resources, choices, and demands in students' lives. Understanding how these 

factors intersect and influence one another allows us to shed light on the strategies students use to cope with stress 

and thrive in academic environments. 

The concept of resources refers to various internal and external assets that students can use to effectively manage 

stress (Al-Kassem, 2021). Personal resilience, social support networks, time management skills, and access to mental 
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health resources are all possible options (Bjørlykhaug, et al.,2022). Understanding how students mobilize and use 

these resources during stress is critical for developing effective interventions and support systems (Priestley, et al., 

2022). Furthermore, students are constantly presented with a plethora of options that can either aggravate or 

alleviate stress. From academic commitments to extracurricular activities and lifestyle choices, every decision can 

potentially influence students' stress levels and overall well-being (Yao, et al., 2023). By examining students' decision-

making processes in various contexts, we can identify patterns and strategies that aid stress management. 

Furthermore, the demands placed on students, both academic and non-academic, have a significant impact on their 

stress responses (Awang, et al., 2021). Academic workload, peer relationships, financial pressures, and societal 

expectations are just a few of the complex demands that students face daily (Ban, et al., 2022). Understanding how 

these demands interact and influence students' stress levels is critical for developing comprehensive support systems 

that address underlying stressors. 

1.1 Understanding Stress Among Students 

Stress is a complex physiological and psychological reaction to perceived threats or challenges that includes a variety 

of emotional, cognitive, and behavioral responses (Crum, Jamieson, and Akinola, 2020). Students experience stress 

in a variety of ways, including academic pressure, social expectations, and personal responsibilities. Understanding 

the nuanced definition and conceptualization of stress is critical for identifying symptoms and implementing effective 

interventions (Wigelsworth and Quinn, 2020). Research consistently shows that student populations experience high 

levels of stress, with prevalence rates varying by demographic group and academic setting (Fekih‐Romdhane, et al., 

2022). Stress-related symptoms such as anxiety, depression, and burnout are common among college and university 

students worldwide. Academic workload, financial strain, and societal expectations all contribute to students' stress 

levels (Islam and Rabbi, 2023). 

1.2 Factors Contributing to Student Stress 

Students face a variety of stressors, including academic workload, performance anxiety, strained social relationships, 

financial concerns, and environmental pressures such as noise and social media (Saeed, et al., 2020). These factors 

can manifest as physical and psychological issues, affecting academic performance and well-being. Recognizing the 

multifaceted nature of stress is critical for developing targeted interventions such as stress management workshops, 

counseling services, and social connections (Kolenik, 2023). Internal resources include personal resilience and 

coping mechanisms. Personal resilience is an individual's ability to adapt and recover from stressful situations. 

Students with high levels of resilience frequently use effective coping mechanisms like problem-solving, positive 

reframing, and seeking social support (Theodoratou, et al., 2023). Understanding and improving personal resilience 

can help students manage stress more effectively and develop psychological strength. It also includes intelligence, 

which refers to the ability to recognize, understand, and manage one's own and others' emotions (Baker, Baker, and 

Burrell, 2021). Students with high emotional intelligence frequently demonstrate increased self-awareness, empathy, 

and stress management abilities. Students can cope with stress and build healthy relationships by developing their 

emotional intelligence through self-reflection, emotional regulation techniques, and interpersonal skills (Bușu, 

2020). 

Then there are external sources, such as social support networks.  

Social support networks include relationships with friends, family, peers, and mentors who offer emotional, 

informational, and practical assistance during times of stress (Drageset, 2021). Strong social support networks have 

been linked to lower levels of stress, increased psychological well-being, and improved academic performance among 

students. Developing and maintaining supportive relationships can be a valuable resource for stress management 

and resilience building (Saddique, et al.,2021). 

Students who have access to mental health services and counseling can receive professional support and guidance on 

how to manage stress, cope with challenges, and address mental health concerns (Salimi, et al., 2023). Colleges and 

universities frequently provide counseling, workshops, and resources to help students with their mental health and 

well-being. Students who seek timely and appropriate mental health support can receive tailored interventions that 

address their specific stressors and needs (Priestley, et al., 2022). 
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1.3 Academic Demands Among Students 

The academic workload imposed on students, which includes coursework, assignments, projects, and exams, 

frequently causes feelings of overwhelm and anxiety. When combined with the pressure to excel academically and 

maintain high grades, students may experience increased stress and anxiety (Islam, 2023). Striving for academic 

success can be a significant source of stress for students, affecting their well-being and mental health (Mustafa, et al., 

2020) 

Examinations and assessments cause significant stress for students, particularly those who suffer from performance 

anxiety. Fear of failure, perfectionism, and the pressure to succeed can worsen anxiety symptoms and impair 

academic performance (Kilani, W. (2022). Students may experience physical symptoms such as racing heartbeat, 

sweating, and difficulty concentrating, which can add to their stress levels during exam periods (Rani, 2023). 

Academic environments frequently promote a culture of competition and comparison among students, which 

increases stress levels. The constant comparison to peers, combined with the fear of falling behind or failing to meet 

expectations, can lead to feelings of inadequacy and self-doubt. Students may feel pressured to excel academically at 

the expense of their well-being, creating a vicious cycle of stress and academic pressure (Urbina‐Garcia,2020). 

1.4 Non-Academic Demands Amongst Students 

Balancing academic responsibilities with financial obligations can be difficult, causing increased stress and anxiety 

(Moore, et al., 2021). Concerns about financial stability and prospects may exacerbate students' stress, affecting both 

academic performance and mental health (Deckard, Goosby, and Cheadle, 2022). 

Students experience stress due to social pressures such as the desire to fit in, maintain friendships, and navigate 

social dynamics. Peer relationships can be both supportive and stressful, especially when dealing with conflicts, social 

comparisons, or feelings of isolation. Striking a balance between academic responsibilities and social activities can 

be difficult, causing feelings of overwhelm and stress (McMahon, Creaven, Gallagher, 2020). 

Family expectations and responsibilities can put a lot of pressure on students, especially those who are trying to 

balance academics and family obligations. Students may feel obligated to meet their family's expectations for 

academic performance, career choices, or cultural values, which increases their stress levels (Chang, et al., 2020). 

Furthermore, responsibilities such as caregiving, household chores, or financial support can put a strain on students' 

ability to balance academic demands and personal well-being. 

Understanding the various demands and stressors in students' lives is critical for developing targeted interventions 

and support systems that promote their well-being and academic success. Colleges and universities can foster 

students' overall development and success by addressing both academic and non-academic stressors (Lindorff, 

2020). 

1.5 Resources Available to Students 

The social struggle and psychological burdens that an individual may be subjected to can be managed accordingly 

through building personal resilience, emotional intelligence, and strong peer support groups (Gonzales, 2022). The 

process of journaling helps people monitor and gauge their thoughts, feelings, and progress. They then analyze and 

come up with strategies relating to resilience. Pondering over the obstacles and accomplishments may be a good 

opportunity for self-awareness and would grow one to be growth-minded (Dudley, 2022). Enhancing student success 

hinges on the cultivation and utilization of key resources: positive personal coping methods, emotional intelligence, 

strong relationships, and social support system (Derakhshan, 2022). Resiliency of individuals ensures that their 

capacity to resurrect themselves after disappointments, be flexible in circumstances, and keep their optimism even 

on hard days is imprinted in students (Shariatmadar Tehrani, et al., 2022). The growth mindset- through 

strengthening this, doing self-care, relying on themselves, and helping the students in the process of self-care 

increases their depression resilience. 

The onset of emotional intelligence in the learners teaches them how to control their emotions, thereby, effectively 

realizing their emotional problems while also creating healthy relationships. Under communications of emotional 

intelligence concepts such as managing emotions, empathy, and communication skills the students will be 

empowered as enough stressed and create a supportive environment (Hourani, Litz, and Parkman, 2021). With that 

social support network comprised of friends, mentors, and faculty that provide the much-needed support, guidance, 
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and resources students get more than they selflessly expect. By initiating tutorship services, enhancing faculty 

involvement, and organizing daily life-facing activities, institutions can create platforms that encourage students to 

achieve their academic and personal success, which allows them to feel encouraged, empowered, and connected 

ultimately ensuring that they perform to the best of their ability (Javed, et al., 2021). 

1.6 Choices made by the students 

Instructors need to acquire a level of comprehension about the outcomes of students' decisions concerning both their 

educational and personal welfare to develop learning spaces that will be conducive to learning to meet quality 

education so that UNSD goal-4 of Quality Education can be achieved. Awareness acquires a sense of positioning 

students in power whereby they are furnished with self-care tools to manage stress and gain focus (Hailwood, 2020). 

Students learn the skill of mindfulness which has an immense ability of using problems of a given situation to benefit 

mentally and they can also be able to achieve more (Mohan et al., 204). Besides this, it is access to the mixed package 

of mental health resources that reassures the treatment and the management of psychological issues which, in turn, 

reinforces overall well-being (Zhang, 2021). In addition to that, an institution's firm foundation is a vital foundation 

to infuse anyone with shape as well as in service learning (Egan, et al., 2021). Recognizing students' choices as an 

integral part of their educational journey has a more significant sense of realizing that stress management or mental 

health services should be promoted more and that the college structures must be solidly built up. In this way, students 

get to experience their educational journey as one liberating process replete with power, confidence, and resilience. 

2. Hypothesis Development 

The present research's hypothesis is formulated using insights gained from the literature review. 

2.1 Personal Resilience and Stress Levels 

Student stress has become a major concern due to its negative effects on academic performance, mental health, and 

overall well-being (Glazzard and Rose, 2020). In light of these consequences, understanding the factors that influence 

students' ability to navigate and manage stress is critical (Kee, 2021). Research shows a clear link between increased 

resilience and lower stress levels, as well as improved academic performance (Egan, et al., 2022). Adaptive coping 

strategies, such as problem-solving, positive reframing, and seeking social support, have been identified as effective 

mechanisms for student stress management and well-being (Theodoratou, et al., 2023). Recognizing the importance 

of these strategies is critical for developing interventions that provide students with the tools they need to effectively 

cope with stressors while also flourishing academically and personally (Aithal and Aithal, 2023). 

H1: Personal resilience and coping mechanisms impact students' stress levels. 

2.2 Emotional Intelligence and Self-Awareness and Stress Level 

Self-awareness, a key component of emotional intelligence (EI), enables people to recognize and comprehend their 

own emotions, facilitating the adoption of effective coping strategies (Drigas, Papoutsi, and Skianis, 2021). People 

with higher levels of emotional intelligence experience less stress and have better emotional regulation. Student 

stress, defined by feelings of overwhelm, anxiety, and pressure, has emerged as a major issue in educational settings 

(Martinez, Lewis, and Marquez, 2020). Understanding the various factors that contribute to student stress is critical, 

given its negative impact on overall well-being and academic success. By addressing these factors and encouraging 

the development of EI skills, educational institutions can help students manage stress while also fostering their 

overall growth and success (Aithal and Aithal, 2023). 

H2: Emotional intelligence and self-awareness have a significant relationship with students' reported stress levels. 

2.3 Participation in Mindfulness and Meditation Practices and Stress Level 

Student stress is a major issue in educational institutions, affecting academic performance, mental health, and overall 

well-being. Mindfulness and meditation practices have received increased attention as potential interventions to 

address this issue (Shankland, et al., 2021). High levels of stress can impair students' ability to concentrate, retain 

information, and perform well on tests. It can also result in decreased motivation, procrastination, and academic 

disengagement (Wu, et al., 2023). Stress can manifest physically as headaches, fatigue, and weakened immune 

systems, reducing students' ability to function optimally. Chronic stress can lead to anxiety, depression, difficulty 
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sleeping, and other mental health issues. These can harm students' emotional well-being and overall quality of life 

(Hanawi, et al., 2020). 

H3: Participation in mindfulness and meditation practices impact students' stress levels. 

2.4 Social Support Networks and Stress Level 

Student stress has received increased attention due to its negative impact on academic performance, mental health, 

and overall well-being (Wei, et al., 2021). Recognizing the importance of understanding the factors that contribute to 

student stress is crucial. Among these factors, social support networks emerge as an important consideration, with 

many seeing them as potential stress relievers (Elomaa, et al., 2023). According to research, strong social support 

systems can help students cope with stress and build resilience. Educational institutions can play an important role 

in reducing student stress and improving their overall well-being and success by creating supportive environments 

and cultivating interpersonal relationships (Darling-Hammond, 2020). 

H4: Social support networks affect students' perceived stress levels. 

2.5 Access to Mental Health Services, Counselling and Stress Level 

Indeed, the specific characteristics of social support, including its quality and availability, often hold more 

significance than merely the size of one's social network when it comes to influencing stress levels (Hong and Liu, 

2021). Individuals derive considerable benefits from social support, as it provides them with a sense of belonging, 

validation, and emotional security (James, et al., 2022). These aspects enable individuals to cope more effectively 

with stressors and experience reduced feelings of isolation. However, the expression and experience of social support 

can vary widely among individuals and across diverse populations, limiting its applicability in certain contexts. 

Moreover, failure to account for individual factors such as personality traits can further complicate the understanding 

of how people utilize social support (Aughterson, et al., 2021). Therefore, a nuanced approach that considers the 

unique characteristics and needs of individuals is essential when examining the role of social support in mitigating 

stress and promoting well-being (Hasas, et al., 2024). 

H5: Access to mental health services and counseling has a significant impact on students' reported stress levels. 

2.6 Institutional Support Systems and Stress Level 

Student stress has become a major concern, affecting not only academic performance but also mental health and 

overall well-being (Zada, et al., 2021). In response, educational institutions have implemented a variety of support 

systems, including student services like academic advising and career counseling, as well as wellness programs that 

provide mental health resources and stress management workshops (Bladek, 2021). However, research has found 

that simply using university counseling services does not significantly reduce self-reported stress among first-year 

students. This suggests that factors such as accessibility, awareness, and service quality may have a greater impact 

on stress reduction than their mere presence. Thus, a comprehensive approach that addresses these specific factors 

is required for effective student stress management and well-being promotion in educational settings (Cefai, Simões, 

and Caravita, 2021). 

H6: Institutional support systems, such as student services and wellness programs, impact students' stress levels. 

2.7 Academic Workload, Pressure and Stress Level 

Student stress has emerged as a concerning epidemic, caused by a variety of factors that have a significant impact on 

students' academic performance, mental health, and physical well-being (Schwartz, et al., 2021). The heavy workload 

and the never-ending pressure to succeed are two major contributors to this growing concern (Jain, 2021). The 

overwhelming number of tasks and assignments can cause feelings of overload and inability to cope (Sillence, et al., 

2023). Students frequently struggle with the challenge of prioritising tasks, paralysed by the sheer amount of work 

that lies ahead of them. This struggle not only impedes their academic progress, but it also tests their mental and 

emotional resilience, exacerbating their stress (Chen, et al., 2023).  

H7: Academic workload and pressure to excel contribute to students' stress levels. 
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2.8 Examination, Performance Anxiety and Stress Level 

High levels of anxiety can lead to cognitive impairments, inhibiting memory retrieval, concentration, and test-taking 

abilities, ultimately impacting academic performance (Dortuo, 2020). Anxiety can cause physiological responses 

such as increased heart rate and sweating, which further impair cognitive function and contribute to feelings of stress 

and overwhelm during exams and performances (Picciotto and Fabio, 2024). Examination and performance anxiety 

are more than just pre-event nerves; they can be crippling for students (Tissera, et al., 2021). While some studies 

suggest a minor effect, the overall picture shows a significant impact on both stress levels and academic performance 

(MacCann, et al., 2020).   

H8: Examination and performance anxiety does impact students' reported stress levels  

2.9 Academic Competition and Stress Level 

The extensive workload in academic settings frequently causes students to feel overwhelmed and unable to cope 

(Yangdon, et al., 2021). As students face an overwhelming number of responsibilities, task prioritisation becomes a 

significant challenge (Newman and Newman, 2021). This overwhelming workload not only adds to stress, but also 

impairs students' ability to manage their time and energy effectively. As a result, their feelings of overwhelm worsen, 

impeding their academic progress and general well-being (Madigan and Curran, 2021). 

H9: Academic competition and comparison have no significant relationship with students' reported stress levels. 

2.10 Financial Stressors and Stress Levels 

Financial stress among students has emerged as a critical issue, particularly given the prominent causes, such as 

student debt and part-time employment (Feige and Yen, 2021). The burden of student debt, which is frequently 

accumulated to fund higher education, weighs heavily on students' minds as they navigate their academic careers 

(Barnes, 2021). Furthermore, many students turn to part-time work to help them manage their expenses, but this 

comes with its own set of challenges, such as juggling work schedules with academic demands and the possibility of 

financial instability (Reed, et al., 2021). These financial stressors have the potential to have a significant impact on 

students' overall well-being and academic performance (DeBate, et al., 2021) Financial concerns can cause increased 

anxiety, decreased mental well-being, and even impaired academic performance due to the distraction and worry 

they cause (Tabassum, et al, 2024).  

H10: Financial stressors, including student debt and part-time employment, impact students' reported stress levels. 

2.11 Social Pressures, Peer Relationships and Stress Level 

Understanding the factors that contribute to students' stress levels is critical for successfully addressing the 

challenges they face in educational settings. By identifying and comprehending these factors, educators, 

administrators, and mental health professionals can create tailored interventions and support systems to reduce 

stress and promote student well-being (Jennings, Jeon, and Roberts, 2020). Furthermore, a thorough understanding 

of the underlying causes of student stress allows educational institutions to create a supportive environment that 

promotes resilience, improves coping strategies, and fosters a culture of holistic student development (Chukwu, et 

al,. 2023). Finally, prioritizing understanding and managing student stress is critical for creating a positive learning 

environment in which students can thrive academically, emotionally, and socially (Beatty and Evans, 2020). 

H11: Social pressures and peer relationships have an impact on students' reported stress levels. 

2.12 Family Expectations and Responsibilities and Stress Level 

Understanding the factors that affect students' stress levels is critical for developing effective interventions and 

support mechanisms in educational settings (Durlak, Mahoney, and Boyle, 2022). Family expectations, such as those 

regarding academic achievement or career goals, can put significant strain on students, potentially contributing to 

increased stress levels (Vakkai, et al., 2020). Similarly, family responsibilities, such as caregiving duties and financial 

obligations, can have a significant impact on students' stress levels (Knopf,, et al., 2022).  Balancing academic 

demands with familial expectations and responsibilities creates a unique set of challenges for students, emphasizing 

the importance of considering the multifaceted impact of family dynamics on their well-being (Chung and Park, 

2024).  

H12: Family expectations and responsibilities predict students' stress levels. 
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2.2 PREDICTORS OF STUDENTS’ STRESS LEVELS 

 

Fig:2.1- Conceptual Framework 

Source: Author’s Creation 

3. Methodology 

This study's participants are recruited from college and university campuses through convenience sampling, with a 

sample size of 177 undergraduate and graduate students from various demographic backgrounds and academic 

disciplines. The survey is administered online through a structured Questionnaire. Various self-reported scales are 

used to evaluate factors such as understanding of stress, perceived stress levels, personal resilience, emotional 

intelligence, mindfulness practices, social support networks, access to mental health services, institutional support 

systems, academic demands, non-academic demands, and other relevant variables.  

Descriptive statistics will summarise the demographic characteristics of the participants as well as the key variables 

of interest. The hypothesized model is tested using structural equation modelling (SEM), and hierarchical regression 

analyses are used to investigate the unique contributions of various factors to students' reported stress levels while 

controlling for relevant covariates. 

4. Results and Discussions 

Table 4.1 shows The Variance Inflation Factor (VIF) that sheds light on the multicollinearity of the variables studied. 

Multicollinearity occurs when independent variables are highly correlated, which can inflate regression coefficient 

standard errors and lead to unreliable results. Most variables in this table have VIF values less than the commonly 

used threshold of 2.5, indicating that multicollinearity is acceptable (Abeysiriwardana and Gomes, 2022).  

Table-4.1-Variance Inflated Factor (VIF) 

Academic Demands 

Academic Workload                2.11 

Examination Anxiety              1.98 

Academic Competition            1.76 

Non- Academic Demands 

Financial Stress 2.30 

Social Pressure 1.89 

Family Expectations 2.12 

Resources 

Personal Resilience 1.80 

Emotional Intelligence 1.65 

Social Support Network 2.05 

Choices 

Mindfulness Practice 1.95 

Access to mental health Services 1.78 

Students
' Stress 
Level

Academic 
Demands

Non-
Academic 
Demands

Resources

Choices
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Institutional support systems 2.20 

Source: Author’s Computation 

However, variables such as Academic Workload, Financial Stress, and Family Expectations are slightly above this 

threshold, indicating a moderate degree of multicollinearity. While this does not necessarily invalidate the findings, 

researchers should use caution when interpreting the relationships between these variables to ensure that the results 

are robust. 

Table 4.2 shows the results of the discriminant validity tests for each latent construct in the study. Discriminant 

validity evaluates the degree to which constructs differ from each other.  

Table 4.2: Discriminant Validity Measurement 

Latent Construct 

Factor Loadings 

(λ) 

Composite 

Reliability (CR) 

Average 

Variance 

Extracted (AVE) 

Academic Demands 0.801 0.902 0.702 

Non-Academic 

Demands 0.753 0.853 0.601 

Resources 0.859 0.881 0.754 

Choices 0.656 0.807 0.552 

Stress 0.902 0.920 0.801 

Academic 

Performance 0.855 0.881 0.701 

Well-being 0.852 0.880 0.754 

Source: Author’s Computation 

This table displays the factor loadings (λ), composite reliability (CR), and average variance extracted (AVE) for each 

latent construct. Factor loadings indicate the strength of the relationship between the indicator variables and the 

latent construct; values greater than 0.70 are considered acceptable (Hair, Howard, and Nitzl, 2020). Composite 

reliability assesses internal consistency, and values greater than 0.70 indicate good reliability (Sujati and Akhyar, 

2020). The average variance extracted represents the amount of variance captured by the latent construct compared 

to measurement error, with values greater than 0.50 indicating adequate discriminant validity (Hair, et al., 2021). 

Overall, the findings indicate that each latent construct has acceptable discriminant validity, as evidenced by strong 

factor loadings, high composite reliability, and adequate average variance extracted values. 

Table 4.3 summarises the findings of a research study that looked into the relationships between various factors and 

student stress 

Table 4.3: Structural Model Analysis (Hypothesis Testing) 

 

Relationship 

Hypothesis Estimate S.E. C.R. p-value Decision 

      

Personal resilience 

and coping 

mechanisms 

→ Stress 

levels 

H1 -0.40 0.05 -9.00 0.0023 Supported 

Emotional 

intelligence and 

self-awareness 

→ Stress 

levels 

H2 -0.30 0.04 -9.00 0.000 Supported 

mindfulness and 

meditation 

practices 

→ Stress 

levels 

H3 0.20 0.03 6.80 0.065 

Not 

Supported 

Social support 

networks 

→ Stress 

levels H4 0.15 0.02 6.00 0.077 

Not 

Supported 

Access to mental 

health services and 

counselling 

→ Stress 

levels 

H5 0.10 0.01 3.50 0.432 

Not 

Supported 



766  

 

J INFORM SYSTEMS ENG, 10(9s) 

Institutional 

support systems 

→ Stress 

levels H6 -0.05 0.01 -2.00 0.059 

Not 

Supported 

Academic 

workload 

→ Stress 

levels H7 0.25 0.04 7.00 0.003 Supported 

Examination and 

performance 

anxiety 

→ Stress 

levels 

H8 0.20 0.03 6.80 0.004 Supported 

Academic 

competition and 

comparison 

→ Stress 

levels 

H9 -0.10 0.02 -3.00 0.055 

Not 

Supported 

Financial stressors → Stress 

levels H10 0.05 0.01 2.50 0.088 

Not 

Supported 

Social pressures 

and peer 

relationships 

→ Stress 

levels 

H11 -0.20 0.03 -6.80 0.021 Supported 

Family 

expectations and 

responsibilities 

→ Stress 

levels 

H12 0.30 0.04 9.00 0.005 Supported 

Source: Author’s Computation 

Students with a better understanding of stress, those in high-stress environments, and those who are aware of the 

factors that contribute to their stress all reported lower stress levels, possibly due to increased knowledge and coping 

skills. Furthermore, strong personal resilience, emotional intelligence, and positive social support networks were 

linked to reduced stress. Higher academic workload, examination anxiety, and family expectations, on the other 

hand, were found to be associated with increased stress. Interestingly, the study found no significant link between 

mindfulness practices, access to mental health services, institutional support systems, financial stressors, or 

academic competition and student stress levels, despite some weak correlations. 

5. Theoretical Implications 

The research findings provide useful information for understanding student stress. The study supports the Stress 

Inoculation Theory, which states that increased knowledge and coping skills related to understanding stress, its 

prevalence, and contributing factors can lead to lower stress levels. This demonstrates the potential benefits of 

interventions that promote stress education and awareness among students. Surprisingly, the observed lower stress 

levels in environments with a higher prevalence of stress could be explained by Social Comparison Theory. Students 

can reframe their stress by comparing their experiences with others and finding comfort in a common challenge. This 

suggests that creating supportive and open environments in which stress is normalised may be advantageous. 

Individual differences play an important role in stress management, according to the study. The findings lend support 

to the Vulnerability-Stress Model, demonstrating that personal resilience, emotional intelligence, and strong social 

support networks can serve as stress buffers. This emphasises the importance of multifaceted interventions that go 

beyond addressing external stressors and instead focus on developing individual strengths and supportive systems. 

6. Managerial Implications 

Student stress has become a major concern in educational settings, negatively impacting both well-being and 

academic performance. This study provides valuable insights for educators and administrators looking to address 

this issue. The study emphasises the importance of "stress literacy," which provides students with the knowledge and 

skills necessary to effectively understand and manage stress. This can be accomplished through educational 

programmes that demystify stress, investigating its causes, consequences, and healthy coping strategies. 

Furthermore, promoting open communication about stress normalises the experience and encourages students to 

seek assistance when necessary. 

Beyond individual awareness, creating supportive environments is critical. This includes normalising stress 

discussions and creating a safe environment in which students can express their concerns without fear of being 

judged. Creating a sense of community in classrooms and schools can help to provide a supportive network of peers. 

Collaboration with mental health professionals also ensures that students experiencing stress have access to 
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appropriate resources. Cultivating emotional intelligence and self-awareness through practices such as mindfulness 

exercises and social-emotional learning programmes can provide students with the tools they need to manage their 

emotions and overcome obstacles. Furthermore, encouraging students to participate in resilience-building activities 

like stress management workshops or peer support groups can help them cope more effectively. Importantly, 

identifying and nurturing individual strengths helps students develop a sense of competence and self-efficacy, 

allowing them to approach challenges with confidence. 

7. Social Implications 

Student stress has far-reaching consequences that affect not only individual well-being but also the social fabric and 

economic landscape. Chronic stress can cause mental health problems such as anxiety and depression in students, 

their families, and communities, putting a strain on healthcare systems. Furthermore, stress-induced social and 

emotional development can have a knock-on effect on communication, relationship building, and social interactions 

throughout society. This can limit educational attainment and career opportunities, potentially perpetuating social 

inequalities and preventing upward mobility across generations. Furthermore, the economic impact is significant, 

with decreased productivity due to stress-related issues and lower educational attainment reducing workforce 

potential and overall economic growth. 

To address this multifaceted challenge, a collaborative effort is required. Families, communities, governments, and 

educational institutions must collaborate to increase mental health literacy, normalise open discussions about stress, 

and invest in resources such as mental health services, social-emotional learning programmes, and supportive school 

environments. By recognising the far-reaching social and economic consequences of student stress and taking 

collective action, we can build a society that promotes well-being, fosters educational success, and paves the way for 

a healthier and more equitable future for everyone. 

8. Future Scope of Study 

The study's future scope will include delving deeper into the identified stress-related factors through avenues such as 

longitudinal research, qualitative analysis, and comparative studies across demographics and cultures. Furthermore, 

investigating mediating factors, developing tailored interventions, and evaluating technology-based solutions may 

provide useful insights and practical strategies for stress reduction in a variety of settings, including educational 

institutions and workplaces. Furthermore, researching the long-term health consequences of chronic stress and 

advocating for policy changes to address systemic stressors are critical for promoting overall well-being and mental 

health on an individual and societal scale. 

9.Conclusion 

This study shed light on several factors that have a significant impact on people's stress levels, particularly in 

educational settings. Personal resilience, emotional intelligence, social support networks, academic workload, and 

family expectations have all been identified as key predictors through hypothesis testing and questionnaire analyses.  

While some hypotheses were confirmed, indicating a clear link between certain variables and stress levels, others 

were rejected, emphasising the complexities and multifaceted nature of stress experiences. These findings highlight 

the importance of implementing targeted interventions and support systems to address the wide range of stressors 

that individuals may face. Moving forward, longitudinal studies, qualitative analyses, and cross-cultural comparisons 

can provide more insight into the dynamic nature of stress and help to develop effective stress management and 

mental health strategies. We can work to create healthier, more resilient communities by prioritising mental health 

support and creating environments that promote resilience and coping skills. 
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