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The Covid-19 pandemic has forced transformation of learning to online mode at the Higher 

Education of Buddhism (PTAB) in Indonesia, presenting a unique challenge in integrating 

Buddhist values with digital technology. This sudden change affects the psychological aspects 

and performance of educators and educational personnel. This study aims to analyze the impact 

of internet application-based learning on motivation, boredom, self-confidence, and 

performance of educators and education personnel at PTAB, as well as to develop an online 

learning model that integrates Buddhist values with digital innovation. Using a mixed method 

approach with quantitative dominance, the study involved 147 respondents selected through 

purposive sampling. Data were collected through structured questionnaires (α = 0.89), 

observation, and in-depth interviews (n=25). Data analysis used path analysis and multiple 

regression analysis. The results of the study revealed a duality pattern of burnout influence, with 

a positive direct effect on performance (β = 0.191) and a negative indirect effect through 

motivation (β = -0.0466). Motivation showed a significant influence on the performance of 

educators (β = 0.468, p < 0.001), while environmental-based self-confidence had a significant 

effect on burnout (β = 0.370, p = 0.004). The structural model showed a total variance explained 

of 0.95. These findings provide theoretical contributions to the development of online learning 

models for religious higher education and practical implications for optimizing performance in 

the digital transformation of PTAB. The resulting model integrates aspects of technology, 

psychology, and Buddhist values in a comprehensive online learning framework. 

Keywords: online learning, digital saturation, motivation, self-confidence, performance, 

Buddhist higher education. 

 

INTRODUCTION 

Global transformation to online learning consequences the Covid-19 pandemic has create paradigm new in education 

high. Meta-analysis study the latest by Marinoni et al. [1] in the IAU Global Survey Report revealed that 94% of 

institutions in Asia & Pacific region experienced significant disruption in the learning process, with far reaching 

impact beyond technical and pedagogical aspects. In the context of Buddhist Higher Education (PTAB) in Indonesia, 

the transformation This present complexity unique that has not been Once happen previously in history education 

religious. 

Bond et al.[2], in Higher Education Research & Development identified the phenomenon of "digital psychological 

burden" – burden psychological that appears from dependence suddenly on deep digital technology learning. 

Findings they show correlation strong between intensity use of digital platforms with decline welfare psychological 

power educators (r = -0.67, p < 0.001) and students (r = -0.72, p < 0.001). The phenomenon This become more 

significant in PTAB context , where learning traditionally it is very emphasized aspect presence physical and personal 

interactions in transmission Buddhist values . 
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The motivational aspect of online learning emerges as a fundamental challenge. A comprehensive study conducted 

by Chatziralli et al. [3] in Eye journal revealed a worrying pattern of motivational fluctuations: 77% of educators 

experienced a decline in motivation after transitioning to online learning, while 82% of students reported difficulty 

maintaining motivation to learn without direct interaction. In PTAB, with its small class characteristics (<30 

students), this impact is even more pronounced due to the loss of the community element that was previously a 

mainstay of learning. 

Digital fatigue has developed into a concerning syndrome during the shift to online education. Research by Fauville 

et al. [4] in Computers in Human Behavior Reports developed and validated the Zoom Exhaustion & Fatigue (ZEF) 

Scale, identifying five dimensions of fatigue: general, visual, social, motivational, and emotional. Their study found 

that 65.9% of participants reported moderate to high levels of digital fatigue, with educators among the most affected 

groups. Bailenson [5] further identified four key mechanisms causing this digital fatigue: excessive amounts of close-

up eye gaze, cognitive load from producing and interpreting nonverbal cues, increased self-evaluation from seeing 

oneself, and constraints on physical mobility. These studies revealed that prolonged video conferencing could reduce 

productivity by approximately 30% while substantially increasing cognitive load and stress levels among educational 

professionals. 

Self-confidence in using learning technology is a critical variable that is often overlooked. Prior et al. [6] in The 

Internet and Higher Education revealed that technology self-efficacy significantly influences online learning 

behavior. Their study demonstrated that self-efficacy and digital literacy together have a strong correlation with 

learning effectiveness (r = 0.67, p < 0.01), acting as crucial mediating variables. Their research further emphasized 

that institutions with limited technical infrastructure, which is common in specialized educational settings like 

religious institutions, face greater challenges in fostering technological self-efficacy among their faculty and staff. 

Performance in the context of online learning shows a complex pattern. Thomson et al. (2024) in Assessment & 

Evaluation in Higher Education identified the phenomenon of the "performance paradox" - where increased working 

hours are not directly proportional to increased effectiveness. Their study revealed that 67% of educators experienced 

an increase in working hours of up to 40%, but only 23% reported increased learning effectiveness.  This situation is 

exacerbated in the context of PTAB with limited resources and digital infrastructure. 

The impact on Buddhist communities as key stakeholders of PTAB adds a new dimension of complexity. Thanissaro 

[7] in the International Journal of Children's Spirituality found that Buddhist communities face a unique dilemma in 

educational contexts: the need to maintain the spiritual essence of Buddhist teaching while adapting to modern 

educational approaches. His study revealed that a significant majority of Buddhist parents (76%) expressed concerns 

about the preservation of Buddhist values in contemporary educational settings, with spiritual authenticity being the 

primary concern. This finding is particularly relevant for online learning environments where the transmission of 

values traditionally relies on personal presence and embodied practice. 

These findings underscore the urgency of comprehensive research on the impact of internet application-based 

learning in Indonesian PTAB. Palvia et al. [8] in their analysis of global online education trends assert that specialized 

educational institutions require unique adaptation frameworks that account for their distinct cultural, contextual, 

and operational complexities. The existing research gap, especially in the context of Buddhist higher education in the 

digital era, makes this study not only relevant but also crucial for the development of sustainable learning models. 

This study aims to fill this gap by holistically analyzing the impact of internet-based learning on motivation, boredom, 

self-confidence, and performance in the PTAB ecosystem in Indonesia. The significance of this study lies not only in 

its contribution to the literature on religious higher education, but also in its potential to shape more effective and 

sustainable digital adaptation policies. 

Furthermore, Campbell [9], in "The Distanced Church" revealed significant challenges in the digital adaptation of 

religious practices and education. Her compilation of reflections from religious leaders and scholars across 21 

countries highlighted that a substantial majority of religious institutions struggled with transmitting spiritual values 

through digital platforms. This finding reinforces the urgency of research in PTAB, considering that Buddhist 

education has elements of meditation and contemplative practices that traditionally require direct guidance. 

The aspect of institutional resilience is also an important focus. Sá & Serpa [10] in Sustainability identified that 

educational institutions with limited student populations and specialized focus require significantly different 
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adaptation strategies than larger universities. They emphasize that small-scale, specialized institutions face unique 

challenges in digital transformation that demand context-specific approaches. This is very relevant to the conditions 

of PTAB in Indonesia which have similar characteristics. 

THEORITICAL REVIEW 

Internet-based learning has undergone significant evolution in the last decade, forming a new paradigm in higher 

education. Moore et al.[11] define online learning as a learning system that utilizes digital technology and the internet 

to facilitate the teaching and learning process without the limitations of space and time. This paradigm is based on 

the complex interaction between technology, pedagogy, and social dynamics in a virtual learning environment [12]. 

The Community of Inquiry (CoI) Framework developed by Garrison et al. [13] provides fundamental theory in 

understanding online learning dynamics. This framework identifies complex interaction between social, cognitive, 

and teaching presence to form meaningful learning experience. Kozan & Caskurlu [14] discuss potential extensions 

of this framework with additional dimensions of presence beyond the original three, which is particularly relevant in 

religious education contexts. This expansion becomes crucial in understanding how religious values are transmitted 

in digital learning environments. 

Motivation in online learning can be understood through the lens of Self-Determination Theory (SDT) which has 

been adapted for digital context. Ryan & Deci [15] explained that the psychological needs of human beings - 

autonomy, competence, and relatedness - experience unique transformation in digital learning environments. Digital 

autonomy reflects the learner's ability to control their learning process in virtual space, while technological 

competence becomes a prerequisite for effective participation in online learning. Virtual connectedness, although 

different from traditional face-to-face interaction, remains a critical element in maintaining learner motivation. 

Phenomenon of digital fatigue, which is becoming increasingly prevalent in continuous online learning, is explained 

comprehensively through research by Fauville et al.[16]. Their development of the Zoom Exhaustion & Fatigue (ZEF) 

Scale demonstrates how sustained exposure to digital environments can result in multidimensional fatigue that 

affects physical, cognitive, social, motivational, and emotional aspects of learners. This fatigue impacts not only 

learning effectiveness but also the holistic well-being of the academic community. 

Corry & Stella [17] developed deep understanding about self-efficacy in digital learning contexts through their 

comprehensive review of teacher self-efficacy in online education. Their analysis explains how educators' self-

confidence in using learning technology develops through complex interaction between direct experience, 

observational learning, social persuasion, and psychological conditions. In the context of religious education, digital 

self-efficacy becomes even more crucial given the need to integrate spiritual values with learning technology. 

Karunamuni & Weerasekera [18] provide significant contribution in understanding the integration of technology with 

traditional Buddhist practices through their analysis of mindfulness frameworks. Their work explains how Buddhist 

principles such as mindfulness and interconnectedness can be integrated with contemporary approaches without 

sacrificing spiritual essence. They emphasize the importance of balance between technological innovation and 

preservation of traditional values in Buddhist education and practice. 

Vlachopoulos & Makri [19] deepen understanding about the psychological impact of online learning through their 

comprehensive framework study of good practice in distance education. Their framework explains how learners 

experience and manage cognitive burden, emotional regulation, and social support in virtual learning environments. 

This understanding becomes crucial in developing strategies for maintaining psychological welfare of the academic 

community during online learning. 

Wang et al. [20] adapted the Socio-Technical Systems Theory to context online education, providing understanding 

holistic about interaction between component technology and social in ecosystem digital learning. This theory explain 

How success implementation online learning relies on harmonization between infrastructure technology, learning 

process, structure organization, culture institutions, and factors environment external. 

Sá & Serpa [10] enrich understanding about institutional resilience in digital transformation through their analysis 

of sustainable development in higher education during the pandemic. Their work explains how educational 

institutions can build and maintain adaptive capabilities when facing digital disruption. This understanding becomes 

very relevant in the context of religious educational institutions facing unique challenges in digital transformation. 
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OBJECTIVES 

This research aiming analyze impact learning based on internet applications in Higher Education of Buddhist 

Religion (PTAB) in Indonesia. Specifically, the research aims to analyze the effect of boredom on the performance, 

motivation and self-confidence of teaching and education staff in internet application-based learning. This analysis 

is important for understanding how digital saturation interacts with other variables to influence learning 

effectiveness. 

Further More, this research make an effort identify role motivation as a mediator between saturation and 

performance in context online learning at PTAB, as well as explore pattern interaction between trust self, boredom, 

and motivation. Understanding about dynamics This crucial for develop effective strategies in maintain performance 

online learning. 

Focus important other is analyze difference pattern digital adaptation between power educators and education, 

including identify factors that influence effectiveness online learning in context education tall religious. Ultimately, 

this research aiming develop an online learning model that integrates Buddhist values with digital innovation for 

optimization performance institutional. 

METHODS 

This research use mixed method approach with domination quantitative supported analysis qualitative. Data 

collected from power educators and education at Buddhist Higher Education (PTAB) in Indonesia (N=147) using 

purposive sampling with consider representation of state and private PTAB. Quantitative data collection use 

questionnaire structured that has been validated (α = 0.89) for measure four variable main: boredom, motivation, 

trust self, and performance. Qualitative data obtained through interview in-depth (n=25) and observation structured 

towards the online learning process. 

Data analysis using path analysis to test connection causal between variables, with boredom and trust self as variable 

exogenous, motivation as intervening variables, and performance as endogenous variables. Multiple regression 

analysis was used to test the hypothesis with a significance level of p < 0.05. Quantitative findings were deepened 

through thematic analysis of qualitative data using the Braun & Clarke (2023) approach to ensure the credibility and 

transferability of the research results. 

RESULTS 

This study reveals the complexity of the impact of online learning in Indonesian Buddhist Higher Education (PTAB), 

focusing on the interaction between burnout, motivation, self-confidence, and performance. The results of the path 

analysis show a complex pattern of relationships with significant duality of influence.  

 

Based on the results of the analysis conducted, the research model shows a very good level of fit. This is indicated by 

the R-Square (R²) value of 0.95, which indicates that the model is able to explain 95% of the variation in the 
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dependent variable. This value far exceeds the minimum standard of 0.10 for behavioral research, indicating a very 

high predictive power of the model in the context of online learning in PTAB. 

Furthermore, the path significance test revealed that almost all the main paths in the model showed significant 

effects. The Self-Confidence to Burnout path showed a strong and significant effect (β = 0.370, p < 0.01), as did the 

Burnout to Performance path (β = 0.191, p < 0.05), the Motivation to Performance path (β = 0.200, p < 0.01), and 

the Burnout to Motivation path (β = -0.279, p < 0.05). The significance of these paths strengthens the structural 

validity of the developed model. 

Other model fit indicators also show satisfactory results. The GFI (Goodness of Fit Index) value of 0.962 and AGFI 

(Adjusted Goodness of Fit Index) of 0.943 both exceed the minimum criteria of 0.90, indicating good model fit with 

empirical data. The RMSEA (Root Mean Square Error of Approximation) of 0.048 is below the threshold of 0.08, 

indicating high model precision. The CFI (Comparative Fit Index) of 0.975 also exceeds the criteria of 0.95, 

confirming excellent model fit. 

The residual evaluation provides additional support for the model fit, with the Standardized RMR of 0.035 below the 

threshold of 0.05. More importantly, no residuals were found to exceed |2.58|, indicating that the model did not 

produce significant prediction deviations. All of these indicators provide strong support that the developed model 

has a very good fit with the empirical data and is able to accurately explain the dynamics of online learning in PTAB. 

Based on the indicators above, the developed path analysis model shows a very good fit with the empirical data. This 

model not only has high predictive power (R² = 0.95) but also meets all the model fit criteria required in path analysis. 

If the analysis is carried out for each variable, it shows that saturation in online learning means that there is a 

phenomenon of saturation, which provides an interesting pattern, where respondents are divided into two groups: 

those who experience saturation and those who do not. Regression analysis reveals that saturation has a positive 

direct effect on performance (β = 0.191) and a negative indirect effect through motivation (β = -0.0466). Factors 

contributing to saturation include limited WiFi infrastructure, inadequate work devices, and unclear working hours. 

The results of the analysis showed that work environment factors were significant predictors of burnout (β = 0.370, 

p = 0.004). This finding was reinforced by qualitative data which revealed that limited infrastructure was the main 

obstacle. Some educators and education personnel reported that the available WiFi facilities did not support online 

learning activities, although most respondents had adequate mastery of information technology. 

Motivation Dynamics in Online Learning Context Motivation shows a crucial role with a positive direct effect on 

performance (β = 0.2). Regression analysis reveals that burnout has a negative effect on motivation (β = -0.279, p < 

0.05), indicating a significant mediation effect. Motivation is influenced by various factors, including concern for 

employees' basic needs, career development support, and the quality of professional communication. 

Data shows that the majority of educators and education personnel remain motivated to work online, despite facing 

various challenges. This is reflected in the level of satisfaction with the work facilities and career development 

opportunities provided by the institution. The ability to communicate professionally and collaborate is also a 

supporting factor for work motivation. 

Regression analysis revealed a complex pattern in the relationship between self-confidence and other variables in the 

context of online learning in PTAB. Self-confidence, especially environmental factors (PDLK), showed a significant 

influence on burnout (β = 0.370, p = 0.004). This finding indicates that self-confidence formed from the support of 

the work environment has a crucial role in determining the level of burnout experienced by educators and education 

personnel. 

Further analysis results revealed differentiation of self-confidence impact based on its components. In the PDLK 

(Work Environment Self-Confidence) component, a significant effect was found on burnout, while PDEms 

(Emotional Self-Confidence) showed a more moderate effect (β = 0.192, p = 0.028). This difference implies that work 

environment support has a more dominant role in shaping self-confidence compared to internal emotional factors. 

Path analysis shows that self-confidence has different pathways of influence on performance. For educators, self-

confidence shows a significant direct effect on performance (β = 0.300, p = 0.007), while for education personnel, 

the effect is more indirect through motivation. This finding strengthens the argument that self-confidence operates 

through different mechanisms depending on the context and work role. 



393  
 

J INFORM SYSTEMS ENG, 10(19s) 

Interestingly, qualitative data from observations and interviews revealed that self-confidence in the context of online 

learning is strongly influenced by previous experience in using technology. Educators and education personnel who 

have more experience with digital technology showed higher levels of self-confidence. However, the study also 

revealed that this self-confidence can decrease when faced with technical obstacles or infrastructure limitations. 

In the context of PTAB, self-confidence is also closely related to the ability to integrate Buddhist values into online 

learning. Educators who are able to maintain the essence of Buddhist teaching in a digital format show higher levels 

of self-confidence. This is reflected in their ability to create a virtual learning environment that maintains the spiritual 

and contemplative aspects of Buddhist education. 

Regression analysis on education personnel yielded interesting and complex findings. In contrast to educators, the 

results showed no significant influence of motivation (β = 0.163, p = 0.167), boredom (β = -0.157, p = 0.230), or self-

confidence (PDLK: β = 0.107, p = 0.468; PDEms: β = -0.130, p = 0.342) on performance. This pattern indicates that 

the performance of education personnel is influenced by more complex factors and may not be directly measurable 

in this research model. 

Further analysis revealed that the insignificant effect of the independent variables on performance may be due to the 

unique characteristics of administrative work in the context of online learning. Educational staff face dual adaptation 

demands: not only must they adapt to the online work system, but they must also maintain the quality of 

administrative services that are mostly designed to be carried out face-to-face. 

Qualitative data from observations and interviews revealed several important findings. First, education personnel 

experienced significant challenges in managing documentation and archives digitally, which were previously done 

physically. Second, there were difficulties in coordinating administrative services that required physical verification 

and signatures. Third, the administrative workload actually increased due to the need for duplication of records both 

digitally and physically. 

Interestingly, although there was no significant effect of independent variables on performance, path analysis 

revealed a complex indirect effect. Work environment-based self-confidence (PDLK) showed a significant effect on 

burnout (β = 0.234, p = 0.004), which then affected motivation. This pattern suggests that the performance of 

educational personnel may be more influenced by complex interactions between variables than direct effects. 

Another significant finding is the difference in digital adaptation among education personnel. Those who have 

previous experience with digital management systems show better adaptability. However, limited infrastructure and 

the absence of standardization of online work procedures are major obstacles to optimizing performance. 

Another important aspect is the change in interaction patterns with stakeholders. Education personnel must manage 

communication and services through various digital platforms, which sometimes causes confusion and inefficiency. 

This situation is exacerbated by overlapping online activity schedules and unclear working time limits, which have 

the potential to affect the quality of administrative services. 

The results of observations and in-depth interviews revealed the complexity of the impact of online learning that 

covers various dimensions in PTAB. Technological infrastructure is a critical factor that affects the entire learning 

ecosystem. Limited infrastructure, especially WiFi connectivity and supporting devices, not only hamper the learning 

process but also affect the overall work dynamics. The data shows that most PTAB do not have adequate 

infrastructure readiness for the sudden transition to online learning, considering that previously this system only 

functioned as a support, not the main learning platform. 

An interesting phenomenon is revealed in the institutional adaptation pattern. PTAB experienced an unplanned 

digital transformation, where educators and education personnel had to adapt to various learning platforms such as 

Zoom, Google Meet, and other learning management systems. This unpreparedness is reflected in the absence of 

standardization of the platforms used, causing variations in the quality of learning and administrative services. 

Overlapping online activity schedules emerged as a serious problem, with employees often having to attend multiple 

virtual sessions simultaneously. This situation was exacerbated by unclear work time boundaries, blurring the lines 

between work and personal time. Several respondents reported having to attend virtual meetings outside of normal 

working hours, which contributed to increased levels of stress and burnout. 
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Another interesting aspect is the emergence of the "digital divide" phenomenon among PTAB employees. The data 

shows a polarization of digital adaptability: one group shows good adaptability due to previous experience with 

technology, while the other group experiences significant difficulties in the digital transition. This gap affects not only 

individual performance but also the dynamics of collaboration between employees. 

The impact is also significant on the spiritual aspect of Buddhist education. Educators face challenges in transmitting 

Buddhist values through digital platforms. Meditation practices, rituals, and contemplative aspects of Buddhist 

education require special adaptations in the online format. Some educators report difficulties in creating the spiritual 

atmosphere that is usually created in face-to-face interactions. 

Interestingly, amidst the challenges, some unanticipated positive impacts have emerged. Increased digital literacy 

among employees has been a significant by-product. The technological adaptability forced by the pandemic has led 

to the development of digital competencies that may prove beneficial in the long run. In addition, the online learning 

experience has opened up new perspectives on the possibilities of integrating technology into traditional Buddhist 

education. 

Another significant finding is the changing patterns of communication and collaboration. Digital platforms have 

enabled greater connectivity between PTABs in different regions, opening up opportunities for collaboration and 

knowledge exchange that were previously limited by geographical distance. However, the intensity of digital 

interactions also poses challenges in maintaining the quality of interpersonal relationships that are an important 

aspect of the Buddhist tradition. 

Path analysis revealed a sophisticated relationship structure between the research variables, indicating a more 

complex pattern of interactions than previously thought. Burnout exhibited duality characteristics in its effects, with 

a positive direct effect on performance of 0.191 and a negative indirect effect through motivation of -0.0466. These 

findings indicate that burnout does not always have a negative impact on performance, but can trigger adaptive 

mechanisms that actually improve work performance. 

Regression analysis shows that self-confidence plays a different role depending on its dimensions. PD1 (competence-

based self-confidence) shows an indirect effect through motivation of -0.0161, while PD2 (environment-based self-

confidence) has an influence path through burnout of 0.036672. This difference implies that the source of self-

confidence influences how this variable interacts with other variables in the model. 

Further analysis revealed that motivation plays a key mediator role in the model. The direct effect of motivation on 

performance (β = 0.2, p < 0.05) is strengthened by its role as an indirect path for the influence of other variables. 

Especially for educators, motivation shows a stronger influence (β = 0.468, p < 0.001), indicating its important role 

in maintaining online learning performance. 

Another interesting finding is the difference in the interaction patterns of variables between educators and education 

personnel. For educators, the path of self-confidence to performance through motivation is more dominant, while 

for education personnel, the path through burnout is more prominent. This suggests that job characteristics influence 

how the variables in the model interact. 

Qualitative data strengthens our understanding of the complexity of these interactions. In-depth interviews reveal 

that contextual factors such as institutional support, infrastructure availability, and team dynamics influence how 

the variables in the model interact with each other. For example, strong institutional support can amplify the positive 

effect of self-confidence on performance, even under conditions of high burnout. 

The overall structural model shows high predictive power with a total variance explained of 0.95. This value indicates 

that the developed model is able to explain most of the variation in online learning performance in PTAB. However, 

the complexity of interactions between variables also suggests that a simple linear approach may not be sufficient to 

comprehensively understand the dynamics of online learning. 

The research findings revealed that PTAB experienced an unplanned digital transformation due to the pandemic. 

Although most educators and education personnel showed good adaptability, limited infrastructure and system 

support were significant challenges. Increased digital literacy and technological adaptability emerged as 

unanticipated positive impacts. 
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Theoretical Implications This study makes a significant contribution to the development of online learning theory in 

the context of religious higher education. The findings on the duality of the influence of burnout on performance 

broaden the understanding of Digital Fatigue Theory. In contrast to previous theoretical assumptions that tend to 

view digital burnout as a negative factor, this study reveals that in the context of PTAB, burnout can have a direct 

positive effect on performance (β = 0.191), although it still shows an indirect negative effect through motivation (β = 

-0.0466). 

The results of the study also enrich Self-Determination Theory in the context of online learning by identifying the 

crucial role of work environment factors. The significant effect of environment-based self-confidence (PDLK) on 

burnout (β = 0.370, p = 0.004) shows that self-determination in online learning does not only depend on internal 

factors, but is also greatly influenced by infrastructure and system support. 

The resulting path model, with a total variance explained of 0.95, provides a comprehensive framework for 

understanding the dynamics of online learning in religious higher education institutions. This model integrates 

aspects of technology, psychology, and organizational behavior in explaining online learning performance. 

Practical Implications The findings of this study yield several important practical implications for the management 

of online learning in PTAB. First, there is a need for different burnout management strategies for educators and 

education personnel, given the significant differences in the patterns of burnout's influence on the performance of 

the two groups. For educators, the focus of intervention should be directed at strengthening motivation given its 

strong influence on performance (β = 0.468, p < 0.001). 

Second, the development of technological infrastructure needs to be a priority, given its significant role in influencing 

saturation and performance. The limitations of WiFi and supporting devices identified in the study indicate the need 

for systematic improvement of PTAB's technological capacity. 

Third, it is necessary to develop a more effective time management system and coordination of online activities. The 

overlapping schedules and unclear working time boundaries revealed in the study indicate the importance of 

standardizing online learning operational procedures. 

Policy Implications This research also produces policy recommendations for the development of online learning in 

PTAB. First, the need to develop a performance evaluation framework that accommodates the unique characteristics 

of online learning. Second, the importance of allocating resources for the development of adequate digital 

infrastructure. Third, the need for a structured digital competency development program for educators and education 

personnel. 

The findings on increased digital literacy as an unanticipated impact of online learning demonstrate the importance 

of developing policies that support sustainable digital transformation in PTAB. These policies need to consider the 

balance between the demands of technological adaptation and the preservation of Buddhist values in religious higher 

education. 

Elaboration of Theoretical Implications The theoretical contribution of this study expands the understanding of 

online learning in several crucial dimensions. The resulting theoretical framework integrates three fundamental 

aspects: technology, organizational psychology, and the unique characteristics of religious education. The findings 

on the duality of the influence of burnout on performance provide a new perspective in Digital Fatigue Theory. This 

phenomenon suggests that in the context of PTAB, digital burnout does not always have a negative impact, but can 

trigger adaptive mechanisms that improve performance. 

This study also enriches Self-Determination Theory by identifying the complexity of motivation in the context of 

online learning. The significant influence of work environment factors on motivation shows that self-determination 

in online learning does not only depend on individual internal factors but is also greatly influenced by the digital 

learning ecosystem. This finding extends previous theoretical models that tend to focus on individual aspects. 

The resulting path analysis model (R² = 0.95) provides a comprehensive framework for understanding the complex 

interactions between variables in online learning. This model reveals that performance in online learning cannot be 

understood linearly, but rather is the result of complex interactions between boredom, motivation, and self-

confidence. These findings provide a new theoretical basis for the development of online learning models in religious 

higher education institutions. 
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Elaboration of Practical Implications In practical terms, this study produces several important implications for the 

implementation of online learning in PTAB. First, there is a need for differentiation of online learning management 

strategies between educators and education personnel. For educators, the main focus needs to be directed at 

strengthening motivation given its strong influence on performance (β = 0.468, p < 0.001). This strategy can include 

developing a reward system that accommodates the characteristics of online learning, a structured digital competency 

development program, and a responsive technical support system. 

For education personnel, a different approach is needed given the lack of direct influence of independent variables 

on performance. The focus of interventions should be directed at strengthening support systems and developing 

infrastructure that facilitates the implementation of administrative tasks online. This includes the development of 

digital document management systems, standardization of online service procedures, and increasing network 

capacity. 

Second, the importance of developing a comprehensive technology infrastructure. The limitations of WiFi and 

supporting devices identified in the study indicate the need for strategic planning for the development of PTAB's 

digital infrastructure. This includes not only increasing bandwidth capacity and upgrading devices, but also 

developing backup and contingency systems to ensure service continuity. 

Third, the urgency of developing a more effective time management and coordination system for online activities. 

The overlapping schedules and ambiguity of working time boundaries revealed in the study indicate the need for 

standardization of online learning operational procedures. This could include the development of an integrated 

scheduling system, online communication protocols, and coordination mechanisms between units. 

DISCUSSION 

The findings of this study provide a new perspective in understanding the dynamics of online learning in religious 

higher education institutions, especially in the context of PTAB. The results of the analysis reveal several key findings 

that enrich and challenge existing theoretical understandings. 

The finding of duality of burnout influence - positive direct effect (β = 0.191) and negative indirect effect through 

motivation (β = -0.0466) - provides new nuance to understanding digital fatigue. Fauville et al. [16] have developed 

a scale for measuring fatigue in online learning, but this study shows that in the PTAB context, burnout can trigger 

adaptive mechanisms that enhance performance. This finding aligns with the concept of cognitive load proposed by 

Bailenson [21], where certain pressures can produce positive adaptive responses if managed properly. 

The strong influence of motivation on performance, especially for educators (β = 0.468, p < 0.001), strengthens Self-

Determination Theory in the context of online learning. However, this finding also extends the theory by showing 

that self-determination in online learning is highly influenced by contextual factors such as technological 

infrastructure and institutional support. This supports Chiu's [22] argument on the importance of environmental 

support in maintaining engagement and motivation in online learning. 

Differentiating the influence of self-efficacy based on its source (competence vs. environment) provides a new 

perspective in understanding digital self-efficacy. Prior et al. [6] previously identified a correlation between 

technology self-efficacy and online learning behavior. This study extends this understanding by showing that in the 

context of PTAB, environment-based self-efficacy (PDLK) has a more significant influence (β = 0.370, p = 0.004) 

than competence-based self-efficacy. 

The research findings on the challenges of integrating Buddhist values into online learning enrich the discussion on 

the digitalization of religious education. Thanissaro [7] identified concerns among Buddhist communities about 

learning religious values in the context of modern education. This study provides empirical evidence on how Buddhist 

educational institutions navigate this dilemma, showing that successful digital adaptation does not always come at 

the expense of the spiritual essence of learning. 

The phenomenon of the "digital divide" identified in this study strengthens the findings of Rasheed et al. [23] on the 

challenges of online components in learning. In their systematic review, Rasheed et al. identified that the digital 

divide is not only manifested in technology access but also in digital adaptability. Bozkurt and Sharma [24] in their 

study of emergency remote teaching during the pandemic found a similar pattern, where many educators experienced 

significant digital adaptation difficulties. 
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The unanticipated increase in digital competency aligns with Manca's [25] discussion on investigating social media 

in higher education. Rapanta et al. [26] in their study of university teaching during and after the Covid-19 crisis found 

that the increase in digital competency forced by the pandemic resulted in permanent changes in learning practices. 

The challenges of integrating spiritual values into online learning revealed in this study extend the understanding 

developed by Selwyn et al. [27]. Their study showed the importance of structured systems in managing learning data 

and activities. This research shows that integrating spiritual values in digital learning requires a systematic approach 

that considers technological infrastructure, teachers' digital competence, and culturally sensitive learning design. 

The findings on infrastructure limitations support the discussion put forward by Mishra et al. [28] on online teaching-

learning in higher education during the COVID-19 pandemic lockdown period. Their research identified a strong 

relationship between digital infrastructure readiness and online learning effectiveness. Infrastructure limitations 

have a significant impact on the quality of online learning. 

The dynamics of motivation in online learning revealed in this study enrich the understanding in the e-learning 

framework discussed by Anderson and Garrison [29]. Pokhrel and Chhetri [30] also identified the crucial role of 

motivation in maintaining long-term online learning performance in their literature review on the impact of the 

COVID-19 pandemic on teaching and learning. 

The time management issues identified in online learning align with Adedoyin and Soykan's [31] analysis of the 

challenges and opportunities of online learning during the pandemic. Their study revealed that unclear work time 

boundaries in online learning have a significant impact on productivity. This finding is supported by Hodges et al. 

[32], who showed the importance of clear time structure in distinguishing emergency remote teaching from well-

designed online learning. 

CONCLUSION 

This study reveals important findings about the dynamics of online learning in Buddhist Higher Education (PTAB) 

in Indonesia. Several main conclusions can be formulated as follows: 

First, online learning burnout exhibits a unique duality pattern, with a positive direct effect on performance (β = 

0.191) and a negative indirect effect through motivation (β = -0.0466). This finding indicates that digital burnout can 

trigger adaptive mechanisms that improve performance, while simultaneously decreasing motivation. 

Second, motivation plays a crucial role in maintaining online learning performance, especially for educators (β = 

0.468, p < 0.001). Factors that influence motivation include institutional support, infrastructure availability, and the 

quality of professional communication. This finding emphasizes the importance of strengthening institutional 

support systems in online learning. 

Third, self-confidence shows different patterns of influence based on its source. Environmental-based self-confidence 

(PDLK) has a significant effect on burnout (β = 0.370, p = 0.004), while competence-based self-confidence plays a 

role in mediating the relationship between burnout and performance. 

Fourth, technological infrastructure and the digital readiness of institutions are determining factors in the success of 

online learning. Infrastructure limitations not only affect the quality of learning but also contribute to employee 

burnout and motivation levels. 

Fifth, the digital transformation forced by the pandemic has resulted in an unanticipated increase in digital 

competencies, although at the same time it presents challenges in integrating Buddhist values into online learning. 

Sixth, the total variance explained model of 0.95 indicates that the complex interactions between research variables 

are able to explain most of the variation in online learning performance in PTAB. This finding provides an empirical 

basis for the development of more effective online learning policies and practices. 

Seventh, significant differences were found in digital adaptation patterns between educators and education 

personnel, indicating the need for a differential approach in developing the digital capacity of PTAB employees. 

Eighth, time management and coordination of online activities emerged as critical aspects that require 

standardization and improvement to optimize online learning performance. 
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These findings make a significant contribution to the development of online learning theory and practice in the 

context of religious higher education, while providing an empirical basis for the development of more effective 

policies in supporting the digital transformation of PTAB in Indonesia. 
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